First semester students in UiTM were instructed to take an active role in their own learning experiences through the use of online language learning materials to support their learning activities. Students were given a maximum of ten (10) marks for this assignment. A questionnaire was designed and distributed to 100 students to discover their perception and collective experiences upon completing the online tasks. 97 questionnaires were returned and results are obtained through analysis of the data obtained. Students feedback was categorized into six main issues namely frequency of website visits, choice, and recommendation. The remaining three issues are the problems students faced, their opinion on the effectiveness of this task and students" initiative to access these websites. The study proves that several issues need to be highlighted in order to ensure the effectiveness of using online materials in language learning. Suggestions on how to improve this task are also presented in the paper.
Introduction
The integration of the Internet into language learning in ESL classrooms across Malaysia is relatively still in its infancy. As advancing technology begins to have firm footing in educational institutions around the country, many efforts have been made to bring technology and the web into classrooms. In order to move in tandem with the advent of information communication technology and the innovative use of internet in language learning, UiTM"s Academy of Language Studies make it compulsory for first semester students of BEL120 or Consolidating Language Skills class to incorporate online language learning as part of the assessment criteria to replace marks for students" attendance.
For more than a decade, these students were taught English as their second language generally through lessons, which were more teacher-centered. At tertiary level, first semester students must not be restricted to the same method of acquiring language proficiency and skills. Pino (2008) stated "the adaptation of traditional language instruction to an online environment provides ESL learners with abundant opportunities for the acquisition and mastery of challenging English patterns".
Since most of the basic language skills have been introduced and learned by the time the students completed their secondary school studies, utilizing online language learning materials into the syllabus at university level paves the way for the students to improve their existing knowledge and experience new way of acquiring the skills.
Nevertheless, any implementation of new aspects of learning will inevitably face some challenges, particularly at the early stages. In UiTM Perak, both lecturers and students faced several teething problems when online language learning was first accepted as one of the assessments for BEL120 subject. The aim of this study, however, is not to discuss the challenges that the lecturers have to grapple with: the focus is on the students and their collective experiences, positive or negative at the onset of this newly implemented assessment criteria.
Literature Review
Related literature indicates that internet has a lot of potential and plays an important role in language learning. Most researchers found that internet is readily available for both language teachers and learners. Functioning as a virtual library, the internet enables language learners to access documents and various other learning materials which are authentic and beneficial for their language acquisition. The advantage of the web, therefore, is access (LeLoup and Ponterio, 2000) . "As the internet has become more readily accessible, institutions have extended the use of online language materials and course delivery systems" (Chapelle, 2001; Liu, Moore, Graham, & Lee, 2002 , as cited in Pino, 2008 .
As more educational institutions are providing access to the internet, integration of web-based language learning materials into the lessons is inevitable. In this information age, ESL students have to have functional, academic, critical and technological skills. Because technology is now viewed as both a necessary component of, and a means to, achieving literacy, it must become an integral part of ESL courses, and the Internet ought to be used as a tool to promote linguistic skills and knowledge construction (Kasper, 2002) . Chantel (2002) also believed that in addition to traditional aspects of literacy such as reading and writing, it is imperative for ESL learners to "understand and embrace the nature of the new, technologically-based literacy". Being able to utilize web-based language learning materials, therefore, is taken as an important step further in acquiring a second language for ESL learners.
Another advantage that the internet offers to language learners is interactive, multimedia presentation that can provide realistic learning experiences. Videos, animations and songs, for instance, make the activities more interesting as compared to activities available in a textbook or workbook for that matter. For ESL learners, such presentations not only facilitate learning, they also serve as points that motivate them to attempt web-based language learning activities. Young (2003) found that a computer mediated communication environment could lower learners" psychological barriers to enable them to express their opinions freely and to communicate actively on the internet and "that it could also enhance their critical thinking, problem solving and communication skills through online activities or class homepage construction". Pino (2008) emphasized that online language environment can provide a "sheltered learning environment" and they "can practice at their own pace and then demonstrate their newly acquired language skills without experiencing intense feelings of anxiety".
More recent findings by Ahluwalia and Aggrawal (2010) also reported that internet and the novelty of working with a new medium make it a motivating tool for language learners. Thomson (2010) found that online learning is also suitable for gifted students due to its more individualized and more studentcentered approach. In all, most studies in the effectiveness of the internet and web-based language learning materials highlighted the findings that they create a new, conducive and encouraging environment to the learners.
Since language learners are the main focus of this study, search for related literature would be incomplete without findings on the perception of these end users. Stepp-Greany (2002) gave her language learners a combination of technologies: Internet activities, CD-ROM, electronic pen pals and threaded discussions. Her language learners preferred CD-ROM activities or internet based instructions but agreed that both were very interesting as compared to traditional classroom instructions. Aydin (2007) and Son (2008) both found that learners showed positive attitude towards the using the internet in language learning. The former stated that internet increases language use and participation as well as changing the process of learning from teacher-centered to learner-centered. Son (2008) studied different tasks in vocabulary acquisition via web-based activities and found that the explicit response mode has a greater effect than the implicit response mode on the recall and the transfer of the students" learning.
In addition, Mohamad (2009) in her study of the effectiveness of internet-based grammar instruction in ESL classroom found that the students who used the internet activities performed better than those who were given the conventional pen and board instruction. Most importantly, students who used internetbased grammar instruction made less grammatical mistakes in writing as compared to the control group which received traditional instructions.
The accessibility of the internet in educational institutions and at home as well as innovative multimedia presentations of language learning activities on the web propel the integration of web-based language learning activities into language lessons. At present, most of these activities are used not to dehumanize classroom-learning experiences but rather to support acquisition of language outside of those which have been taught in the classroom. Many studies reported positive feedback from the language learners particularly on the fact that internet language learning materials motivate them to learn the language since they can attempt the activities at their own pace and they reduce anxiety or fear in making mistakes in front of the teacher or classmates. Nevertheless, there are still many areas that could be covered when it comes to studying the perception of language learners.
Research questions
Having reviewed the related literature, the researchers understand that there are several questions that need to be addressed. This study focuses on these questions: What are the students" perceptions of using online learning materials? What are the challenges that students face when using online learning materials? Do online learning materials promote or motivate students to be interested in learning English?
Methodology

Subjects
Ninety seven students from five different faculties in UiTM Perak with an average age of 18 years old were the subjects of this study. Distribution of subjects based on the faculties is listed below: 
Procedure
A questionnaire was designed and distributed to a hundred (100) first semester students who took BEL120 or Consolidating Language Skills classes. Completed questionnaires were received from ninety seven (97) subjects. Analysis of their responses to questions concerning web-based language learning materials reveal their perceptions of this task which was just introduced as one of their assessment criteria for BEL120 subject. Feedback from this questionnaire also highlighted some challenges that the students faced which would be very helpful for future improvement of this assessment criterion.
Results and Discussions
A number of part one students from various faculties, have been asked to answer a set of questionnaires containing direct questions on their perception of the usage on online learning materials. The questions asked were based on the three research questions in Section 2.1. They were also interviewed at random to find out on their opinion on the online learning materials. 100 questionnaires have been distributed to 6 faculties, and out of the 100, 97 were returned. The bar chart below shows the distribution based on faculties and gender. The above table shows the number of respondents based on gender. 31 out of 97 or 32% who responded were male, while 66 out of 97 or 68% were female students. More females were taken as samples as currently there are more female students than male students. Table 3 below shows the number of students that would still do the online learning materials if they were not asked by the lecturer to do it. 56.7% responded yes, they would do, while 43.3% said no, they would not do it. This somehow shows that there is only a slight difference in the percentage to those who willingly want to do the online learning materials, and those who are not willing to do them. When asked reasons for the students to do the online learning materials, 24 or 24.7% mentioned that they did it because they were asked by their lecturers. 37 or 38.1% did it because they had to as it is to fulfil the course requirement. The remaining 36 or 37.1% mentioned that they did it for self-fulfilment.
Based on this data, it can be seen that majority of the students do the online learning materials because they had to either because their lecturer has asked them or because it is to fulfil the course requirement. It can also be seen that only 8.2% of the male students did it for self-fulfilment. In other words, if it is not a must, they would not have done it. The respondents were also asked on how they would find the appropriate website to do the online learning materials. Table 5 illustrates that majority of the students that is 82 or 84.5% mentioned that they 'googled' for the appropriate websites. This is followed by 13 or 13.4% went into webpages which were recommended by the lecturers, 1 or 1.0% got it from friends while another 1 or 1.0% took it from other sources. Table 6 shows the number of students' opinion on the websites that they visited. From the table it can be seen that 62.9% mentioned that they are very helpful, 14.4% said that they are very interesting, 12.4% mentioned that the websites they visited were not interesting at all and 10.3% said that the websites were not that helpful. Table 7 and 8 below shows the number of respondents that mentioned when doing the online learning materials, and the problems that they faced. The students were also asked whether they encounter any problems when doing the online learning materials. The majority of them agreed with 87 or 89.7% mentioned that they do encounter a lot of problems, while only 10or 10.3% did not encounter any difficulties. Some of the problems that they encountered are problems with the internet connection which is most of the time slow, the difficulties to print the materials, the materials or the questions on web-based language learning materials are difficult and confusing. The majority of the subjects( 61) or 67.8% reported that they have difficulties going online as most of the times they the internet connection is very slow. 14 or 14,4% claimed that the questions or activities were difficult, 10 or 10.3% stated that they face difficulty in printing and the remaining 5 or 5.2% gave other reasons like only certain programs are required to access web-based learning materials.
So, as a whole, it can be seen that majority of the students find that online learning is helpful and interesting for them to increase the English language ability however, problems with the net which is most of the time slow discourage them to further do online learning materials.
Conclusion
This study, which is also a work in progress, has shown that after being instructed to go on the internet on their own and utilize web-based language learning materials to facilitate their learning, students are able to give both positive and negative feedbacks based on these activities.
Firstly, most of the students were motivated to attempt web-based online learning materials even when this activity was no longer required for the purpose of assessment. Less than a half of the students would not carry out these online learning activities if they were not part of the course requirement. Since the implementation of web-based learning activities is still new, students who lack knowledge of the internet and were not previously exposed to online learning would definitely display some form of apprehension towards it. Lecturers must, in future, be more selective in suggesting beneficial and functional web-based language learning materials for the students to create more interest and encourage maximum participation. In addition, interestingly enough, when asked to give reasons for their online language learning attempts, there was almost equal number of students between those who did them because they were course requirement and those who went online for self-fulfillment. Only a fraction confessed that they went online because the lecturers asked them to do so. In short, most of these students have an internal motivation to use internet to facilitate their learning. These support Young (2003) and Pino"s (2008) findings that web-based instructions remove the barrier of anxiety and encourage the students to attempt language tasks at their own pace. Next, as mentioned earlier, the introduction of web-based online learning as an assessment criterion to replace marks allocated for attendance was done at the beginning of the semester. Both lecturers and students were faced with several challenges and confusion. The latter's feedback from the questionnaire highlights the undeniable obstacle which was -the internet connection. Web-based online learning materials are getting more advanced with the application of multimedia interactive capabilities.
Thus, a consistent and fast connection is needed to support the system used at many language learning websites. Most students reported that their main challenge was the internet connection thus, this issue has to be resolved in order to provide maximum online learning experiences for the students. As ruled out by LeLoup and Ponterio (2002) as well as Chantel (2002) , internet accessibility is the backbone of online learning. Without stable and efficient connection, students will only face a lot of frustrations instead of developing and enhancing literacy based on the new technology. Since students were also asked to print out results of their web-based language learning exercises, other facilities such as computers and printers also came into the picture. Access to computer labs, with proper monitoring, must be provided to ensure that students could print out their results, in future.
Another important aspect to consider would be the choice of web-based language learning materials. Some students reported that several websites that are supposed to aid language learning pose challenging questions. Most of the students however, chose their language learning websites based on the search results from Google search engine. Lack of monitoring in their choice of websites would lead to nonstandardized selection of materials. Lecturers must acknowledge and guide these students in choosing the websites, which could give them good language learning exercises.
At the same time, they need to be challenged in order to improve their literacy skills. Kasper (2002) has suggested that internet enables the students to interact with language in new and varied ways and helps them develop and hone the range of literacy skills they need to succeed both in college and in our digital age of information. Thus, lecturers have to guide students in choosing the right language learning websites and materials so that they can maximize the use of internet to improve their command of the language.
Limitations
The limitations of sampling methods and the number of sample must be acknowledged. Therefore, the process of generalizing these to other student groups is limited. This study is a work in progress and more detailed research into the areas of online learning materials and its effectiveness will be covered in future.
